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ocioeconomic status (SES), as defined by

Bornstein and Bradley (2003), is “the rel-
ative position of individuals, families, or
groups In stratified social systems where
some societal values (e.g., occupational pres-
tige, education) are not uniformly distrib-
uted” (p. 2). Kozol (1991) argued that SES is
a factor that influences teaching and sub-
stantiated his thoughts by describing the
dismal conditions and equipment of low-
SES schools he visited. In those schools,
teachers often had low expectations and
standards for minority students, a finding
supported by Ogbu (1974). Kozol concluded
that the public often does not acknowledge
the inequalities in education that so many
students suffer and stated that “none of the
national reports I saw made even passing
reference to inequality or segregation. Low
reading scores, high dropout rates, poor
mmj\'atic_m—:;}'mpmmaﬂc matters secem to
dominate the discussion” (p. 3).

Kozol's findings could have implications
tor instrumental music. Monetary invest-
ments necessary to participate in an instru-
mental music program include obtaining and
maintaining an instrument and purchasing
supplies such as reeds, oil, strings, and sheet
music. Low-SES parents may value school
activities such as instrumental music pro-
grams, but the associated costs may prohibit
their children from participating.

If SES influences one’s choice to partic-
nate In a school activity, then the quality of

teaching for that activity may be influenced
by SES as well, as Kozol (1991) and Ogbu
(1974) suggest. However, does this influence
also extend to instrumental music instruc-
tion? A review of the published literature can
assist practitioners in becoming more aware
of the possible influences of SES on instru-
mental music programs. The purpose of this
article 1s to review the published literature
addressing recruitment, retention, and partic-
ipation In instrumental music; student atti-
tudes toward music; and school support for
instrumental music. At the end, the article
otters recommendations for teaching prac-
tice and future research in these areas.

SES Research in Instrumental Music

Recruitment, Retention, and Participation
McCarthy (1980) studied student

performance achievement and retention by
examining the influence of individualized
and group ensemble instruction and student
demographic characteristics on two mea-
sures of music reading and dropout for one
school year. Participants were urban fifth-
and sixth-grade beginning instrumental
music students (N = 1,199) in a northern
LS. industrial city. Teachers (N = 10) met
with their students once a week for small-
group or individual practice. Subjects were
classified as low-SES students if, according
to a map, they lived in a low-SES neighbort-
hood. Forty-three percent of the subjects
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were classified as low-SES students.
McCarthy tound that SES was a significant
predictor of retention; those students with
higher SES tended to participate in instru-
mental programs longer than those having
lower SES.

Klinedinst (1991) examined the ability
of selected factors, including SES, academic
competency, and musical aptitude, to predict
retention of beginning instrumentalists (N =
205) in an upper-middle-class district. In
September 1988, all classroom music teach-
ers (N = 4) rated their students’ potential for
success in instrumental music by considering
musical achievement and nonpertformance
indicators such as interest in music. In April
1989, student achievement was measured
using three rescarcher-composed études
based on material covered during the vear.
Three anonymous adjudicators independ-
ently rated each student’s performance. SES
was tound to be a valid and significant pre-
dictor of student retention and a better pre-
dictor ot retention than measures of aca-
demic competency or musical aptitude. Still
plaving instruments in April were 155 stu-
dents (76%), while 50 students (24%) had
discontnued study. Klinedinst acknowl-
edeed that other tactors besides SES might
have atfected retention, including teacher
personality and teaching style, student att-
tude roward music, self-concept in music,
and family musical background.

Brandstrom and Wiklund (1996) exam-
ined the influence of SES on Swedish mu-
nicipal music school (MMS) students’ choic-
es of musical activities. The basic principles
of the MMS' were democracy and equality;
parental social status did not determine
whether a child would receive a music edu-
cation. This study was conducted in a city of
40,000, where the music school had 1,000
pupils and 25 teachers. Sixth graders (N =
384) who were currently studying, who had
studied instrumental music, or who never
studied music at all in the municipal music

school system were interviewed. They were
asked questions regarding music preferences,
music performance in leisure, the educa-
tional background of the parents, instrument
choices, group music studies, parents’ play-
ing, and their future plans. A child’s SES was
determined by SES of his or her tamily. The
researchers found that the educational back-
ground of the parents seemed to exert an
important influence on a child’s participation
in the municipal music school system; the
more educated the parents, the more their
children attended.

In addition, Brandstrom and Wiklund
noticed that it was twice as common for
children of higher-level employees and uni-
versity graduates (of higher SES) to study
music than children of parents with a
working-class background (ot lower SES). It
was noted that low-SES students from rural
areas commonly studied music at the MMS,
possibly due to the influence of music in
parish actvities, implying that religious insti-
tutions may intluence rural students to seek
tormal music instruction.

One of the purposes of Corenblum and
Marshall’s study (1998) was to predict
students’ intentions to participate in instru-
mental music based on their family’s SES.
Ninth-grade students (N = 253) from seven
schools in Winnipeg, Canada, completed a
questionnaire about their perception of their
parents’ and band directors’ attitudes toward
their band program. The questionnaire was
developed to assess student attitudes toward
the band program and their perceptions ot
the attitudes of their parents, band teachers,
and school toward the band program. Stu-
dents also indicated whether they intended
to take band the tollowing year. Responses
were submitted to a principal-component
tactor analysis. A family’s SES was assessed
using answers to questions about each par-
ent’s occupation and number of musical
instruments owned or rented by the family.
More than 40% of participants, however,
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failed or refused to answer questions about
parental occupation. Using the answers to
the instrument questions as measures of SES
level, Corenblum and Marshall found that
SES predicted perceived parental support.
Students then perceived this support as
being either positive (and they participated
in band the following school year) or nega-
tive (and they did not participate in band the
following school vear). Thus, perceived pa-
rental support predicted by SES also pre-
dicted student participation in the instru-
mental music program.

Phillips (2003) explored instrumental
music participation in sixth through eighth
graders (N = 2,180) in relation to home mu-
sical environment and SES. SES was deter-
mined using federal free and reduced-price
lunch records. Results indicated that high-
SES students reported significantly richer
musical home environments than low-SES
students. Phillips stated that *“students of
high SES may have greater exposure to mu-
sical activities in the home because it is likely
that families of these students can better
afford them” (p. 92). Phillips went on to
comment that “lower SES students may not
be able to afford registration fees, instru-
ment rentals, private lessons, and other costs
associated with participation in a school mu-
sic ensemble” (p. 115). Phillips acknowl-
edged that minimal differences in music atti-
tude exist among SES levels.

The research discussed above suggests
that SES affects recruitment and retention of
instrumental music students. SES possibly
influences length of participation in an 1n-
strumental music program. An instrumental
music program’s participation rate and over-
all quality may be negatively influenced if
located in a low-SES area. Conversely, a
high-SES area may be more likely to contain
a high-quality instrumental music program
with a high participation rate. Research also
suggests that parents’ SES may influence
houschold musical exposure and the child’s

participation in an instrumental music pro-
gram. A relaionship may exist between pa-
rental occupation, parental attitude toward
participation in instrumental music, and
child partcipation in instrumental music.
This research suggests that parents may be
consciously or unconsciously influencing
their child’s decision to participate in instru-
mental music.

Student Attitudes toward Music

A pair of researchers endeavored to
determine if music aptitude, self-esteem, and
SES had any significant relationship to stu-
dent attitudes toward music. As part of their
study, Bowman and VanderArk (1982) ad-
ministered a battery of tests to randomly
sclected fourth- through sixth-grade students
(N = 132) in two midwestern elementary
schools during regularly scheduled general
music classes. These general music classes
contained both students who participated in
elementary band and students who did not
participate. To assess music attitude, the
researchers administered Nolin’s (1973) Mu-
sical Attitude Inventory. Results determined
that a significant relationship existed be-
tween self-esteem, SES, and student atti-
tudes toward music. Band students had high-
er music attitude, aptitude, and SES than
nonband students. This suggests that stu-
dents with more positive attitudes toward
music are from high-SES households and are
more likely to participate in instrumental
music ensembles. Students who participated
in band also had significantly higher music
aptitude than nonband students. Selt-esteem
scores were the same for both groups.

Nierman and Veak (1997) designed an
experimental study to examine the effect of
aptitude, instrumental method, and SES on
fourth-grade students” (N = 531) attitudes
toward playing an instrument. SES for an
entire school was based on the percentage of
students of that particular school who quali-
fied for free or reduced-price lunches. With-
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in each of the three SES groupings—high-
SES, middle-SES, and low-SES—three
schools were selected at random to partici-
pate in the study. Of the three schools in
each SES grouping, one school was assigned
to the experimental group that was to receive
recorder instruction, one school received a
demonstration program of instruction using
videotapes and live student demonstrations,
and one school received no instruction in in-
strumental music. Many of the high-SES stu-
dents who played recorder for the duration of
the study expressed an interest in playing an
instrument the following vear.

The authors concluded that high-SES
students may benefit from hands-on recruit-
Ing strategies, such as playing recorder, based
upon their possible exposure to video games
and craft experiences. Many high-SES and
middle-SES students, however, decided not
to join band, perhaps due to a lengthy time
gap between recruiting and actual study. The
relationship between aptitude and attitude
was nonsignificant. There were no signifi-
cant differences among treatment groups in
the lower-SES schools. The middle-SES
schools” control group had a more positive
musical atatude score, suggesting that tac-
tors outside the school, such as the influence
of parents, friends, and siblings, may influ-
ence students’ attitudes toward music.

In the study mentioned earlier, Phillips
(2003) examined attitudes toward music in
sixth through eighth graders (N = 2,180) in
relation to SES and home musical environ-
ment. SES was determined using federal free
and reduced-price lunch records. Results
suggested that a positive correlation may
exist between a tamily’s SES level and its
home musical environment that may affect
children’s attitudes toward music. Low-SES
families with poor home musical environ-
ments may experience “a lack ot comtfort
with musical activities, a lack of familiarity
with musical genres, and a lack of interest in
musical experiences” (p. 110), possibly creat-

ing less positive attitudes toward music in
children. Phillips acknowledged that al-
though differences in music attitude by SES
level exist, the differences are quite small and
inconsistent across grade levels, implying
that “*socioeconomic status may not be
strongly related to music attitudes™ (p. 106).

These studies suggest that socioeco-
nomic status may not be as strongly related
to music attitude as it is to recruitment and
retention. Bowman and VanderArk (1982),
as well as Nierman and Veak (1997), be-
lieved that a relationship exists between SES,
attitude toward music, and participation in
instrumental music. Phillips (2003) acknowl-
edged that minimal differences in music atti-
tude exist among SES levels. Nierman and
Veak noted that kinesthetic experiences,
such as playing video games or participating
in craft activities, may positively influence
the eftectiveness ot hands-on recruiting
strategies. This information may support
those who believe that using recorder or
“Instrument petting zoos” (assemblies that
allow students to touch and play instru-
ments) are effective recruiting strategies.
Nierman and Veak’s study also supports the
belief that recruitment efforts and com-
mencement of instrument study should be
closelv sequenced to prevent attrition. Fur-
ther research in this area could be helpful in
designing recruitment strategies for instru-
mental music educators.

School Support for Instrumental Music

Although instrumental music teachers
direct learning activities, administrators and
school districts create school support for
instrumental music programs by deciding
what resources will be allocated for them.
School support may be a factor in determin-
ing an instrumental music program’s quality
and accessibility, Two studies address the
possible influences of SES on school sup-
port for instrumental music.

Smith (1997) endeavored to determine a
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relationship between access to string instruc-
tion and SES of school districts. String pro-
eram data was collected for all 50 states
from state departments of education and
state music education associations. School-
district socioeconomic rankings and size
were obtained from the Market Data Re-
trieval School Directories, 1994-1995 (Mar-
ket Data Retrieval, 1995), using the percent-
age of school-age children in families falling
below the U.S. Census poverty line to deter-
mine the socioeconomic ranking of each
district. Out of the total sample of 14,183
districts that offered string instruction, ap-
proximately 64% had average SES, 32% had
high SES, and 4% had low SES. In Smith’s
opinion, these results show that “inequity of
access exists among the socioeconomic lev-
els” (p. 661). SES of a district was identified
as the most important predictor of existence
of string programs at the elementary school
level and among the most important predic-
tor variables of existence of string programs
at the middle and high school levels. Possible
causes of this relationship were not discussed.

An additional purpose of Corenblum
and Marshall’s (1998) study was to determine
if the relationship between SES and per-
ceived school support of the band program
predicted instrumental teachers’ attitudes
toward the band program. In turn, these
attitudes may influence student attitudes and
intentions about participation in instrumen-
tal music. Results indicated that SES pre-
dicted perceived school support, which in-
fluenced student attitudes and intention of
participation. A decrease in participation can
affect the instrumental music program and
its status in the community, atfecting school
EUPP{'}TL

These studies suggest that SES may
influence the establishment and perception
of an instrumental music program. Smith’s
(1997) study demonstrated the inequality
possibly caused by the influences of SES.
Students living in a low-SES area may have

less access to an instrumental music program
than students living in high-SES areas. SES
also influenced perceived school support
and student intention of participation, thus
affecting school support. These findings
further demonstrate that SES may possibly
influence a child’s opportunity to participate
in instrumental music.

Recommendations for Teaching

Practice

In light of these findings, here are some
suggestions for addressing the inequities of
different SES areas. Phillips (2003)
commented that “lower SES students may
not be able to afford registraton tees, instru-
ment rentals, private lessons, and other costs
associated with participation in a school mu-
sic ensemble” (p. 115). To address this con-
cern, a district may lend instruments to those
families who cannot afford to rent or buy
them. A district may also hold an “instru-
ment roundup night” for community mem-
bers to make tax-deductible donations of
Instruments.

Music education organizations may
sponsor regional or all-state ensemble pro-
grams to enrich school music programs. Of-
ten, these organizations charge audition and
participation fees that could be waived for
financially needy students to encourage their
participation. Additionally, a school district’s
music booster organization can make stu-
dent financial support one ot its main objec-
tives and help pay students’ participation fees
with funds from concerts or fund-raisers.

Corenblum and Marshall (1998) sug-
gested that SES might influence the estab-
lishment of a music program and the school
system’s perception of an instrumental music
program, possibly affecting program funding
and administrative support. Without proper
funding and administrative support, the
probability of creating a musically rich envi-
ronment is unlikely. Parents, as taxpayers
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and major stakcholders in their children’s
education, can be very influential in deciding
what activities their tax dollars should fund.
School support continues to be an important
area for music educators, who must enlist
parental assistance in communicating the
need for music educaton to administrators.

Research also suggests that SES 1s a
significant predictor of retention—those
students with higher SES tended to partici-
pate in instrumental programs longer than
those with lower SES. Districts and music
teachers must think of creative strategies to
increase the retention rate of low-SES stu-
dents. These strategies could include creating a
parent support group that carpools students to
rehearsals and holds fund drives throughout
the year to support financially needy students.

Music educators do not have direct con-
trol of a tamily’s SES. We do have control
over our classrooms and we have a role in
helping students realize their potential.
Imaginative thinking and partnership torma-
tion may be crucial to overcoming possible
SES influences on instrumental music.

Recommendations for Future
Research

A relationship may exist between paren-
tal occupation, parental attitude toward in-
strumental music participation, and child
participation in instrumental music. Additional
study could determine whether a correlation
exists between occupation and music study
of those who graduated from low- and
middle-SL:S districts, Other research might
determine if a correlation exists between the
environment in which a parent was raised
and the parent’s attitude toward instrumental
music participation. Admittedly, however,
data-collection restrictions—such as re-
stricted access to student records, school
district confidenuality agreements, and insti-
tutional review board guidelines—make
these studies difficult to execute.

Action research, also known as practi-

toner research (Zeichner and Notfke, 2001),
may facilitate data collecion and be benefi-
cial for educators to undertake, since 1ts
main purpose is improving a protessional’s
own practice (Gall, Gall, and Borg, 2003).
Educators may use various data-collection
techniques, including interviews and surveys.
Conclusions that are grounded in the col-
lected data may help practitioners under-
stand possible SES influences on their teach-
ing context and help make informed deci-
sions that best serve their programs.

Conclusion

Taebel and Coker (1980) stated that
“the problem with low SES pupils does not
scem to be that they fail to learn at about the
same rate as others, but that they start so
much further back than others™ (p. 261).
Factors that influence this conclusion include
societal prejudices, educational inequalities, and
pupils’ inability to access resources (Tacbel &
Coker, p. 261). With improved awareness and
understanding of possible implicatons of these
intluences on instrumental music, music edu-
cators have a better chance to make an in-
strumental music education possible for all
children.

Notes

. The municipal music school (MMS), a
major part of the Swedish weltare system,
was created in the 1930s. Starting in the third
grade, students are otfered the opportunity
to enroll in instrumental and/ or singing les-
sons at the MMS. There is a nominal tee for
cach child who participates, and instruction
may continue up to graduation from
“gvmnasium”—the Swedish version of high
school. Major expansion took place in the
1960s and 1970s. By 1976, almost every mu-
nicipality had a school of voluntary music
education. In 1993-94, only two out of Swe-
den’s 286 cities and towns did not have a
music school.
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